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ABGTRACT

A Program Designed to Increase Involvement and Provide
Information to Parents of Kindergarten Children.
Nachman, Leah B., 1988: Practicum Rerort, Nova
University, Ed.D. Program In Early and Middle

Ch!i ldhood.

Descriptors: Kindergarten Children/Parent
Involvement/Parent-Teacher Relationship/Kindergarten
Teachers/Parent Particlipation/Parent-Teacher
Conferences/Kindergarten Currliculum.

This practicum was designed to Increase parent
involvement and knowledge of the kindergarten program
by providing specific actlivitles for interaction.

The writer selected the following activities based on a
review of the literature: (a) kindergarten orientation,
(b> monthly newsletters, (c) parent workshops, (d>
child procduced presentations for parents, (e) classroom
volunteer program, (f) classroom visitation program,
and (g) parent-teacher conferences. 7To evaluate the
success of the program, the foliowing instruments werse
administered: a child development questionnalire, a
parent evaluation form, a parent attitude survey, and
random interviews with parents. Specific goals were to
increase parent knowledge of the kindergarten routine,
provide information about kindergarten requirements and
concepts of child growth and development, and develop a
positive attitude toward the school.

Analysis of the data revealed that parents lncreased
their knowledge and involvement in the kindergarten
program. Galns were made by the parents for each
objective that was measured. Results showed that
parents increased thelr knowledge of klndergarten
routines, minimum basic skills, and child growth and
development. Parents developed positive attltudes
toward their child’s teacher, school and kindergarten
program. It can be concluded that parents’ increased
knowledge and involvement were directly related to the
speciific activities and techniques used in this
program. £qually Important was the response by
kindergarten teachers who collaborated and participated
in this year long onracticum. The consensus was that
the school year was an extremely smooth one in terms of
interaction with parents and plans to continue the
activities used iIn thls program are being made for the
next school year.

vi
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CHAPTER 1
INTRODUCTION

Degcription of Community

The setting in which this practicum was done is an
elementary school serving children in grades
kindergarten through five. Approximately 814 students
attend this elementary school which is located in the
southeast portion of the state some 20 miles away from
a popular vacation beach resort. While tourism is the
major industry for this area, it has little direct
effect on the community In which the school is located.

The school iteelf I3 located in a community which
has a middle clase socio-economic status. The student
body Is 9¢7% Causcasian, with 3% composed of Black,
Hispanic, and Oriental students. Most students come
from familles where both parents work in order to
maintain their homes and family lifestyle. The area |is
comprised of single family three and four bedroom homes
in a suburban development. Parents are very active In
many volunteer programs and the Parent Teacher
Organization at this school. Working parents vwho
are unable to volunteer during the day often

participate iIn functions planned for the evenings and

weekends.




Academically this school ranked fourth in the
school district based on standardized test results.
Parents, teachers, administrators and students are goal
oriented and competitive In securing academic honors.
Programs at the school are geared to improving the
quality of education and the students’ abillitles to
produce high aculievement.

The students involved in this practicum attend
kindergarten. These students are entering the school
system for the first time. Admittance to kindergarten
requires the child be five years of age prior to
September 1, 1967. These children may or may not have
prior school experience at a private school or day care
facility. Their parents are Interested in the program
in which their child will be involved and have many
questions. Kindergarten is a program tc teach children
readiness skilis and provide opportunities to develop a
positive self-concept through a variety of soclal and
play experiences.

The kindergarten program is the same length
as a regular school day for other grade levels which ls
six hours. This became district policy in 1974, prior
to which Kindergarten was a half day program. The

kindergarten children remain with the same teacher for

X0




the entire day except four thelir lunchtime and special
classes.
Writer‘s Role and Respcnsibllitles

The writer’s role ls a kindergarten teacher for
children who are five and Six vears old. ©She has 13
vyears of teaching experience at the elementary school
level, of which eight years are in the kindergarten
classroom. Her educational background is a Masters
Degree in Early Childhood Education with a special
curriculum in reading. The responsibilities include
developing positive soclal behaviors, developing a
curriculum for reading, math, and language, as wzli as
encouraging curiosity and interest in learning and
school ac*lvities. Not only did the writer work with
students, but she worked with their parents. Parent
involvement in the educational process was encouraged
and the positive relationships which developed promoted
easier adjustment for the kindergarten students.
The major responsibiliity of the kindergarten
teacher is the daily instruction according to the
school district’s pupll progression plan. The purpose
of the program is to cover all minimum basic skills In

reading, math, and writing and create an environment
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which provides students with developmental activities

that promote learning in a positive environment.
Emphasis is placed on manipulative and game type
apprcaches using dally language experiences.
Encouragement is glven to students through various
incentives that are positive In nature. A major goal
ls to promote interest iIn learning in an environment
that will noc¢ produce frustration or low self-esteem.
Students in this type of learning environment are
enthusiastic about coming to school. The parents of all
kindergarten students attending this school were
involved in this practicum experience. At this time

there are 146 chlildren enrolled in the kindergarten

program.




CHAPTER 11
STUDY OF THE PROBLEM

Problem Description

Tne problem for the parents of kindergarten
chlldren was that they were unaware of the present day
kindergarten program and its goals and requirements.
Parents were unfamillar with t-~ dally schedule and
activities In the kindergarten classroom and the purpose
they have In de'eloping necessary skills for students.
Parents lacked an understanding of the kindergarten
curriculum, phlilosophy and chilu development which
determine the program presented by the kindergarten
teachers.

The parents of kindergarten children in this
setting were eager to recelve as much information about
the school program as possible. This resulted in
numerous phone calls and visits to the classroom with
their iIng‘'iries about classroom activities and routines.
Teacher planning time, which Is normally used to prepare
and organ:ze the day’s activities, was often

interrupted by parents who had gquestions. These

questions were of real Importanc2 to parents
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unfamilliar with classroom procedures. Concerned parents
are vital to student adjustment and success in thelr
first school experlence, therefore, teachers were
courteous and cooperative whenever approached for
information by the parents ot their students.

The classroom teachers were adversely affected by
this problem because parents Interrupted the time
allotted to them to prepare the necessary materlals for
the day’s activities. These interruptlions minimized
teacher preparation time and then disrupted the school
day for the chllidren, because the teachers had not
sufficlently prepared the materials to begln the school
day.

The reasons why this problem had not been solved
previously are n.merous. Prior to this school year no
separate kindergarten orientation for parents was held
before the first day of school. An Open School Night
was held for grades klndergarten through five on one
evening rather than a kindergarten parent night held
separately. Thls created confllict for parents having
more than one child attending this elementary school.
Another reason for the problem Is parents may not
remember Informatlion presented at a meeting, or may not

realize Its relevance. This results In parents posing

questions at a later time. Lastly, the kindergarten

program f©,as changed In recent years and this makes |t

-
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more difficult to understand when compared to past
kindergarten programs.

The problem was that parents wanted to be provided
with Information about the kindergarten program from
their chiid’s home school to create a positive and
successful school! year for their -alldren.

Problem Documentation

To prove the problem that parents lack of knowledge
of the kindergarten program existed, the primary
special ist was Interviewed about the number of contacts
with parents and the kind of informaticn parents
requested. The primary speclialist was asked to make a
l1ist of topiits most frequently asked about by parents,
and suggest some ways to provide them with this
Information (see Appendix A for Primary Specialist
Interview).

Kindergarten teachers were given a
questionnaire to determine how t =y viewed parent phone
calls and Interruptions during their designated planning
time. It consisted of 10 questions for the purpose of
finding ways to eliminate the number of parent contacts
concerning day to day ciassroom functions (see Appendix
B).

A discussion with the director of the E ‘ly

Childhood Education department for the school system




described in this practicum provided support to the
wr iter that parents need more information about thelr
child and his/her educational program. Although
numerous parent workshops, seminars, and magazlne
articles discussing education of young chiildren are
avallable, the majority of parents desire Information
fror thelr child’s particular school. This task of
providing specific Information i3 beyond ine scope of
the Early Childhood Education Department. The director
recommended that a program, workshop, or brochure might
be helpful to parents requesting informatlond(July,
1987 . {

Finally, parents were surveyed to find out their
ldea of what the kindergarten curriculum is and what
information tney feel they want to know. Suggestions by
parents were looked at to develop a positive means of
contact for parents and teachers. Survey questlons
requiring yes or nc answers as well as open ended
resposes to ellclt ideas and feelings were Included.
(See Appendix C for Parent Survey.)

Information gathered from the above sources suggest
a need to Implement a program to improve parent
knowledge of the current klndergarten currliculum.

Causative Analvsis

One cause for the parents lack of knowledge about




the kindergarten curriculum Is that this ls their
initial contact with the local school system. Many
parents are new to the community and are enrolling thelr
children for the first time at this particular school.
Records from previous years show that approximately 60%
of the students entering kindergarten have no siblings
with prior associatlions to the school. Therefore,
parents are llkely to be unfamilliar with the day to day
procedures and request frequent contacts with the
classsroom teacher. This particular community is
experiencing rapid growth with an influx of famillies
from various parts of the eastern United States. The
1984 Census Report |isted the area where this school Is
located as one of the fastest growing regions in the
country.

Another cause of the problem is that many of the
children entering kindergarten are tne oldest chila in
the family or an only child. Last yvear, 42% of the
chi ldren entering kindergarten in this school setting

were either the oldest child in the family or an only

child. Single child families are becoming more

prevalent In modern society with the Increase of worklng
mothers and the postponement to begin families. These
parents are faced with a situation similar to those

parents who are new to the community. They are unaware
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of the school curriculum and its policies, and they are
interested in helpling thelir child make a successful
adjustment to the school. Parents of an only child are
often interested in becoming active in their child’s
educational process. They usually have more time to
devote to thelir chliid’s activities and understand the
importance of parent participation (Maeroff, 1982).

Young parents seem to lack knowlege about the
curriculum in kindergarten and are looking for a source
of accessible Information. These younger parents are
often removed from their extended family support systems
which previously served as their place to gather
information. Today’s mobile socliety has separated
familles, leaving them +ithout a network with which to
share their experiences and concerns. Young familles
look to the school to guide them and provide answers to
their numerous questions (Regets, 1982).

The importance placed on education and getting a
good start has encouraged parents to take an active role
in their child’s school. Head Start provided parents
with the ldea of educationing children early and thus,
becoming involved in the process (Zigler, 1978).
Parents feel it is thelir oblligation to act as an agent

for their child. Thus, they choose to become active at

their child’s school and work to develop a positive
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relationship with their child’s teacher. Achlevement
and school success are the critical factors that lead
parents to request informatlon about school currlculum.

The final cause for parents’ lack of knowledge of
the kindergarten curriculum |s the change of phllosphy
In recent years In the program. This particular school
system, llke many other3 In the country, has reevaluated
the goal for kindergarten children. Very recently, the
Early Childhood Department adopted a developmental
phlilosophy for both the type of curriculum presented and
the basis for placement of children. This has caused
much discussion and confusion for parents who are more
famillar with traditional programs.

Not only has the phlilosophy changed, but very
little material has been circulated to parents to
explain what a developmental program actually Is.
Parents wishing to participate in their child’s
educational process are uncertaln about what they should
look for to assess thelir chlld’s achlevement. Parents
turn to their child’s teacher and the school as the
logical source of accessible information to help them
with these concerns.

In conclusion there are several causes for the
parents’ lack of knowledge regarding the kindergarten

curriculum and philosphy. For the purpose of this
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practicum the above three causes have been selected
because they are the ones that are most prevalent |n
this particular setting. It is the writer’s observation
that a program to remove them should improve parents’
knowledge of the kindergarten program, curriculum and
philosophy (PREP - 79-80).
The Related Literature

The importance of parent knowledge and
participation in their child’s educational process is
documented In every book and Journal dealing with early
childhood education. Hildebrand (1981) states that
educating chlldren becomes an easler task for the
teacher when parents are involved and understand the
programs’s goals. This becomes a task the teacher must
accompl ish among the numerous other duties. Sometimes
this task is not difficult to attaln because parents are
eager to help their child become high achlevers.

In a study by Edgar (1979), parental Involvement in
a child’s educational program was found to be Important
to many parents. Cooperation between parents and
teachers allowed parents to assist thelr children, a
critical factor in the child’3 adjustment to their
school situation. The concluslon made by Edgar was that
building a positive parent teacher relationship assisted

the child and the school in promoting a successful

« oy
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school eiberlence.

The enactment of Public Law ©4-142 for
students with exceptional problems (Lerner, 1981)
created education appropriate for all students. In
addition to establishing the use of the Individualized
Education Plan (IEP), one of its educational objectives
Is to iInclude the child’s parents to participate In
planning a sultable program for thelr chlid. This
crealed interest by both the school and parents to
become involved In the planning of the chiid’s
educational! program. Thus, parents are encouraged and
often show strong interest in their school and their
chlild’s class.

Positive attitudes toward education and a
particular schoo! are increased by parent awareness of
the school program. Epstein (1986) found parents who
were cognlizant of the school’s curriculum and goals
participated In school functions and supported the
obJectives by the school and its teachers. Further
indications were that parents with positive attitudes
toward to school volunteered more and assisted thel!r
children with various learning activitlies at home.
Suggestions by the classroom teacher were more readily
accepted by parents who felt comfortable and were well

informed about their child’s school.

to
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Read (1979) conducted a 3tudy which found
that a positive relationship between the parent anrd the
child’s school was the most influentlal factor In
determining the child’s self-concept and and success at
school. He concluded both parents and school personnel
should be made aware of this information.

The long-term effects of parental involvement were
discussed by Powell (1986) In an article in which he
states parents and children share equally in the
penefits from the parents’ participation. He further
stated that family oriented programs lead to changes In
the parents knowledge and understanding of the
institution’s educationa. goals. Powell concluded that
quallity programs to educate and lnvolve parents are
invaluable to the goals of early childhood education,
and to change the parents’ beliefs and behaviors toward
innovative ldeas.

Simmons and Brewer (1985) point out that parents
tend to ask typical questions of their chlild’s scrocl
system Inorder to feel more comfortable about sending
their child to kindergarten. They suggest that the
parent school relationship can be enhanced by flinding
approprliate means to accomodate parents in their
search for information.

Developing a team for success in the classroom




begins with parente and teachers. Granowsky (1977)>

stated parent participation following training is a
workable process to develop positive parent teacher
cooperation. This relationship can begain siowly and
will continue to grow through open communicatlon and
respect. Goodall (1985) supports parent involvement by
suggesting parents be trained to work in the classroom
and become aware of the skills their child will learn In
the kindergarten program. The author makes addltional
suggestions for teachers to develop activities for
parents to use at home with thelir chlldren.

In 1984, both the Washington and New Jersey State
Departments of Education developed informatlon bookliets
for the parents of kindergarten children. Each stated
as their goal the orientation of parents to the belliefs
and goals that gulde the educatlional practices in
kindergarten. They included suggestions to parents on
how they can support thelr child’s educatlional
development with specific recommendations for becoming
involved in the school program and/or thelir child’s
classroom.

Willlams (1984) feels so strongly about parent
involvement in the educational system that he developed
a program for teachers to learn Strategles on how to

effectively communicate with parents. The author

8%
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maintains tne Importance of bullding a positlve
relationship between teachers and parents can be done
early in the school yvear using simple techniques.
Copeland (1983) suggested teachers need to develop goals
and activitles for kindergarten stduents and inform
parents as a means to encourage parent participation and
help their children adapt to the school more easily.

Gnodall (1983) reported fostering a good
relationship between parents and teachers increased
parent knowledge of the kindergarten program and the
number of observatlons parents made in the classroom.
The result of the study showed Increased knowledge by
parents decreased the number of absences of students
because parents were more aware of the program goals.
Lengel (1982) shows parents working in the educational
system achieve the goals of the program more easily,
suggesting that parental involvement is a
crucial factor for every school system.

The Newark Unifled School District (1983) developed
a homework program for kindergarten students for the
purpose of encouraging parents to spend positive time
with their children at home and develop a positive
partnership between parents and teachers. The
activities developed were a direct response to the

parents’ questions of some of the ways they could help

Lot




16
thelr children. Comments from parents were positive,
suggesting that the activity by teachers was worthwhile.
Those parents and teachers who particlpated In this
program were eager to see other parents become [nvolved.

Simllarly, Wiesendanger (1983) found that involving
parents of children In the upper grades was Important to
explain the goals and procedures for the coming school
vyear. Several technliques for bullding positive parent
teacher relationships were discussed and recommended for
implementation. Beer (1982) found that there are two
categories of parental involvement in programs for
children. The wrliter suggests that positive support by
parents Is to be made the primary goal to lead to
long-term beneflte and avoid negative feellngs.

Willlams and Stallworth (1982) conducted a survey
of educators regarding parent Involvement which
Indicated that teachers and administrators expressed a
clear preference for securing positive [nvolvement. An
additional concluslion showed teachers felt tralning for
teachers to work with parents was beneflicial. Teachers
were eager to be tralined and stated they would llke to
see an lnservice program on effective communication with
parents.

The Hawall State Department of Education (1978) and

the Wisconsin State Department of Education have [ssued
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handbooks for parents to involve them in the
kindergarten curriculum. Each developed Speclfic
Iinformation to explain to parents how learning takes
place. Then they encouraged parents to observe the
program to gsee the learning process. Other parts of
these projects Included get acquainted activities. The
dally routines for klindergarten chlldren were explalned
to ease parent concerns about the rules and procedures
that were to be followed.

The best way to increase parent knowledge regarding
kindergarten curriculum is the Implementation of parent
Involvement. When parents volunteer Okin (1978) states
that students Improve In the skllls necessary for
successful achievement in thelr program. Tralned
parents have a higher degree of interest In working with
thelr children in and out of the classroom.

Studies done abroad by Haystead (1980) and Reese
(1978) found that emphasis must be placed on Increasing
parent knowledge of curriculum to produce increased
parental Involvement in the school system. It is
further stated that those parents who do become involved
help thelr chlldren develop characteristics that ald
them in attalning positive educatlonal characteristics.

With respect to reading abllity, Greaney (1986)>

states parental intluence In the home environment has
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definlite effects on the childs development and habits at
school. It is importart to understand that student
success s not determined by the education at school,
but Is a combination of parental involvement in the
school setting and at home.

Farent participation may beglin with the
parent-teacher conferenc:. Arnold (1978) recormends
that teachers view a conference with the same carefu!
attention as their lesson plans. A comfortable
sltuation must be established to develop a positive
allliance between the teacher and parent. Arnold
suggests teachers should assume the parent s an expert
on his/her child and actively listen to a parent prilor
to sharing the child’s academic rc¢cord. This Is
especlally Important in conferences where a probiem
exists. The author concludes that open communication at
a conference will enhance the parent’s positive feelings
about the teacher and other school personnel, developlng
a relationship that wlll benefit the child educational
success.

Mental development of a chlld may be correlated to
parental interaction with their children. It can be
shown that even greater than soclo-economic status,
parental involvement at home and in later school age

years can have positive effects on the child’s
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intellectual development. It may be concluded that
parental Involvement In the home environment should be
encouraged to cuntinue as the chlild enters school
(Schickedanz, Schickedanz, & Forsyth, 1982).

Parental influence Is an Important part of a
child’s development and soclalizatlion process. Flscher
and Lazerson (1984) report the lnteractlions of parents
and thelir chlildren are those which are most Influentia!
in shaping rhe child’s behavior and personallty. This
relaclonship remains constant through a chilc’s
educational process, thus, leading to a pocitive
adjustment to the school situation.

In summary, a review of the lliterature dlscussed
numernus methods of Improving parental knowledge of the
kindergarten curriculum. Whlle some recommended
speclfic means as opposed to others to achleve deslired
results, the consensus was that a positive
parent-teacher relatliorship 13 beneficlal to students,
parents, and teachers. Both Hildebrand (1981) and Edgar
(1979) found parental Involvement to be the single most
Influential factor in faclilitating school adjustment for
young children. Epsteln (1986) suggested that parental
Involvement establlishes a relatlionshlp between the
teacher and parent which allows teacher’ Suggestlions to

be more readlly accepted and Increases acceptance of
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professional recommendations and evaluations.
concluded that the development of a positive

parent-teacher relatlonship I8 supported by the

It can be

literature and teachers who attempt such a program couid

experlence positive results.




CHAPTER 111

ANTICIPATED OQUTCOMES AND EVALUATION INSTRUMENTS

Statement of General Goals

The major goal of this practicum was to increase
parent knowledge of the kindergarten program
requirements. Additional goals were to inform parents
apbout the routines of a typical day in the kindergarten
classroom and to have parents develop a positive
attitude toward their child’s educational program.

Behavioral Expectatjons

Over the duration of this practicum parents of
kindergarten children were expected to:
1. Increase thelr knowledge of the kindergarten aaily
routine measured by a parent evaluation of the material
presented.
2. Raise their knowledge of the kindergarten minimum
basic skills measured by a parent evaluation of the
materia! and [ts presentatlon.
3. Be familiar with the process of child development

measured by a teacher-made questionnaire.

4. Develop a positive attitude toward their child’s
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teacher and school setting measured by a parent
attitude survey.

The standard of performance projected for this
practicum was that 80% of all parents would report they
had increased their knowledge of the kindergarten
program. philosophy, and curriculum. An 80% standard
of performance was expected to be reported by parents
stating they developed a more positive attitude toward
their child’s teacher and school.

Evalvuation Instruments

The evaluation tools used were:

1. A parent evaluation form for knowledge of the
kindergarten daily routine and the minimum basic
skills. The evaluation form consists of eight written
questions using a Likert scale. (See Appendix D).

2. A teacher-made questionnaire for parent knowledge
of the theory of child development. It consists of
five questions requiring a yes or no response and one
open-enced guestion. (Appendix E).

3. An attitude survey to determine whether parents
have a more positive attlitude toward their child’s
teacher and school. The parent attitude survey has 15
guestions using a Likert scaie. A space s provided

for parents to share comments. (Appendix F»).
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4. A parent interview form to allow parents to express
their feellings about the kindergarten program and make
suggestions for additional activities that could be
included in the future. The parent interview form has

four open ended guestions which are administered

verpbally. (Appendix H>.
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CHAPTER 1V
SOLUTION STRATEGY

D} E

One strategy suggested in recent literature
recommends developing printed material to answer
parents’ questions. Lopez (1985) and Belllingham Public
Schools (1984) developed easy to read handbooks that
parents could take home and refer to If questions
should arise. It was found the handbook ellminated
parent Jitters for many parents new to the school
system.

Using a booklet with 21 questions and answers was the
technique used in the Georgia State Department of
Education to help clarify the scope of the kindergarten
program. The questjons were those found to be of
primary concern to parents as was discovered by
experienced kindergarten teachers.

Inviting parents to an evening meeting or afternoon
coffee was a different technique used to develop a
positive parent-teacher relatlionship. Dickey (1979,

Copeland (1983) and Goodall (1983) found that itnorder

VY
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home. Parents were encouraged to use these activities
as a source of spending time with their children in a
positive atmosphere.

Activities for parent use at home were discussed by
Goodall (1985) who suggested home learning activities
increased parent involvement. To accomplish thls goal
material was developed for children to practlice
specific skills at home. The purpose was to glve
parents an overview of the curriculum and provide
techniques on how to Interact with thelr chlilid.

Results showed the parent-teacher and parent-child
relationships were positive.

To increase parent knowledge of the school program
Arnold (1978) suggested using the parent-teacher
conference to develop a positive alliance. He suggests
that conferences early in the school year are cruclal
to the year long relationship teachers establish with
parents. A relationship exists between the parent’s
participation in the school program and the manner in
which the conference is conducted. It also has a direct
influence on how the parent perceives the teacher.

Four specific steps on how to conduct a successful
conference are discussed, and the teacher’s willlingness
to accept questions and comments by the parent is glven

special emphasis. It encouraged teachers toc set aslide
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time for parents to have an opportunity to share their
expert knowiedge of their child.

The l!ast possible soiution to the problem is the
use of workshops to train parents about the
kindergarten program. Paz (1980) found a workshop for
parents on how to become involvea in their cnild’s
k indergarten program lmproved parent’s self-esteem.
Beers (1982) stated effectlive parent involvement
relates to their knowledge of the program and such
workshops must set reallstic goais. Williams (1982)
found workshops were preferred by parents and teachers
lnorder to develop open communication and unaerstandlng
of school activities.

Several of the suggestions from the literature
were appropriate for use in this practicum. Additional
solutions were incorporated as a result of
collaboration with colleagues and other school
personnel. Knowledge of chllid development and the
ideas from the literature citea show the need for
lncreasirg parent knowieuge of the present day
kindergarten curriculum. Simllar situations In similar
settings with positive results for teachers, parents
and children were presented in the literature. These
studies recommended a plan using parent volunteers,

classrcom observatlions. a handbook for parents, speclal

2
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activities in the classroom and the parent-teacher
conference to lncrease parent knowledge and develop a
pusitive working relationshlip between parents and
teachers. These actlvitles appear to be more suited to
the setting in which this practicum was implemented.
Programs which support the development of homework
activities and Inservice training for classroom
teachers are not in keeping with the philoposhy of the
author or other personnei at this schooi.
Description ana Just.fjcatjon of Solutjon Seiected

The solutions discussed were justified because
they benefit parents by lIncreasing their knowledge of
kindergarten curriculum. This knowledge helpzd develop
a more positive attitude by parents toward their
child’s teacher and school. These benefits are
significant for the parents and should be equaliy
positive for the children.

Each of the activitles clted appears frequentliy In
the literature suggesting their successful use with
parents of elementary school chlldren. For the purpose
of thls practicum. a combination of these actlvities
was selected to lncrease parent knowledge of the
curriculum ana develop positive parent attitudes.

Additional Jjustiflication can be found in the Early

Childhood Education office which has several brochures
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for teachers recommending parental support as a cruclal
element for educating chlidren. A discusslon wlith
Early Childhood Education directors showed they
sponsored workshops for parents to improve parental
knowledae, however. they stated time dld not allow them
to sponsor workshops at each school. Support for a
proaram to increase parent awareness of the
k indergarten program was given by the department.
Report of Actiopn Taken

This practicum was implemented in the kindergarten
wing of the school building where the kindergarten

classes meet daily. Slix kindergarten teachers and 150
families were involved in the steps taken to implement
this program on a monthly basis. Other school
personnel and areas of the school were utlilzea at

various times during the school year.

Menth 1@
Tne steps taken to begin impiementation of this program
were:

i. A meeting with the primary specialist to discuss
a program to Increase parent knowledge of the
k indergarten program. The primary speciallst was

interviewed for suggestions as to what activities could

S Ve
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be included to accomplish such a program (See Appendix
A,

2. Plans were established for a kindergarten
orientation where parents and children wouid meet their
teacher, tour the school, and spend a brief amount of
time in their classroom.

3. Invitations were mailed to all children
registered to attend kindergarten with the date and
time of the orientation.

4. A meeting of kindergarten teachers was held to
explain the program ana activities for increasing
parent knowledge of the kindergarten curriculum. A
discussion by the teachers established the need for
such a program (See Appendix B - Kindergarten Teacher
Questionnaire). The writer explained the activities for
the months ahead and asked for the cooperation of the
kindergarten team. Suggestions by the teachers were
recorded in a notebook for future use.

5. The kindergarten orientation was held prior to
the first day of school. Parents accompanied their
children to the orientation held in the school
cafetorium. School administrators, kindergarten
teachers and other support personnel! were introduced.
The primary speciallst demonstrated a creative rhythm

activity in which children were asked to participate.

0
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The chlldren were assigned to thelr classes ana asked
to foliow thelr teacher and tour thelr future
classroom. Each teacher had prepared an activity to
share with the children and help them become famjliar
with the new surroundings. After approxlmately 20
minutes the children returned to the cafetorium to
their parents. At that time, voiunteers from the
Parent Teacher Organizatlon presented each chlla with a
plastic mua bearing the school iogo. Teacners spoke
priefly to parents and answered simple questions about
the procedure for the flrst day of school.

6. The kindergarten teachers met to discuss how to
proceed with this program to lncrease parent knowiedge
of the klndergarten program, lts goals and philosophy.
Each teacher agreed to share their ideas to accomplish
this goal. Grade meetings were established by the
arade chairperson on a weekly basis and monthly
meetings were scheduled for teacher workdays. Ail
kindergarten teachers aareed to cooperate in this
project to improve parent-teacher relationships, in the
hope that the schocl year would be a more productive
one.

7. Parent newsletters were distributed following the
first week of school by the kindergarten teachers to

remind parents of classroom routines. The schedule of

39




the kindergarten day, special classes, snack time, and

rest time were discussed.
Mgm s;[] 2:
Action taken during this month inciuded:

1. Kindergarten teachers met to discuss curriculum
and goals for the month. Ideas for activities in the
classroom were shared. Schedules for use of outdoor
play area, teacher’s aide, and movie projector were
estapl ishea. Each teacher agreed to attena ana prepare
a program for the Kindergarten Open House schedu.ed in
the evening to accomodate working parents. The
administration supported the concept of an evening
meeting for parents and agreea to attend.

2. Invitations were made by the children to invite
parents to attend the Open House. Invitations varied
with each teacher according to their individual art
activities in the classroom.

3. The administration sent a newsletter to parents
encouraging them to attend the kindergarten Open House
stressing the opportunity to meet their child’s teacher
and learn about the curriculum.

4. The kindergarten Open House was held in the
individual kindercarten classrcoms. Each teacher

prepared a program for the parents. Two teachers

U
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provided coukies prepared by the children., two teachers
used slldes to present an overview of the klndergarten
day, and two teachers displayed booklets with the work
c¢f the chlildren. All slx kindergarten teachers
prepared material to be handed out to parents with the
daily schedule and suppllies needed for kindergarten.
The meeting was used to estabilsh a cooperatlive
relationsnip petween parent2 and teachers, Teachers
discussea thelr phllosophy and aoals for the
kindergarten yvear. Parents wer2 asked to attena two
conferences during the school year that would be
scheduied at their convenlence.

5. Each teacher distributed a survey to the parents

to gather information about their interests and
concerns about the kindergarten program (See Appendix C
- Parent Survey). Parents were urged to return these
surveys immediately (a specific date was given) and the
reason for their need.

6. All kirdergarten teachers sent a letter to parents
thanking them for attending the Open House and askling
parents who did not attend to phone the school to set a
time for a future meeting.

Month 3:

Activities during this month Included:

1. Kindergarten teachers met to discuss the start of
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pari nt-teacher conferences. A unlform letter
requesting a conference was developed by the group.
Each teacher ¢ seloped speciflc procedures for handling
conferences. Three teachers recommended that parents
bring four questions about their child and the
curriculum to the conference. Two teachers developed a
i1st of questions to ask parents during the conference,
and one teacher used the parent-teacher conference form
supplied by the ccunty. Each teacher agreed to use the
scheduled conierence as an opportunity to establlish a
partnership with parents to provide the best

educationa pi~ngram for the children.

2. To licrease the number of parents attending
scheduled conferences the klndergarten teachers
developed certain techniques to motivate parents.

These technlques were the use of stickers to reward
those chlidren whose parents attended the scheduied
conference. a phone call to the parents the day before
the conference. and a druwing or painting done by the
child with a short note at the bottom reminding the
parent of the scheduled conference. Kindergarten
teacher; selected the approach they felt would be most
effective for the particular parent scheduled.

3. Individual letters were sent by each kindergarten

teacher to request parent volunteers for the classroom.
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Teachers explained the benefits of belna a parent
volunteer to the c¢hildren and the entire klindergarten
program. Meetings to discuss the volunteer program |n
klndergarten were scheduled at the convenlence of each
teacher.

4. A meetling was held by each kindergarten teacher
in heir individual classroom tc discuss their
voiunteer program, the duties, the hours, and the
skills necessary to work with the children. These
meet:ings were helid prlior to the start of the schooi
aay. following the school day. and during the teachers-
planning time.

5. Each teacher began thelr classroom voiunteer
program during this month. A schedule of volunteers
was sent home to all parents requesting additional
volunteers who had not already volunteered.

6. Invitatlons were made by the students for a
program to be presented to parents. Each teacher
prepared songs and poems of their cholce to be
presented in thelr classroom. Two teachers prepared a
Jolnt program that was presented on the stage that
Included a play by the teachers for s:iudents and their
parents.

7. Each teacher sent a letter to parents thankling

them for attending the program and their cooperation
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during the flrst months of school.
m;gn ;h ﬂt
Steps taken during this month lncluded:

1. The kindergarten teachers met to discuss the
progress of the program, suggest any aaditional ldeas
to add to the program. share special activities for the
month, and order necessary supplies and materials. The
teachers decided that the monthly newsietter to parents
should be written by the individual teacher rather than
as a total group.

2. Each teacher sent a lett.r home To parents
highlighting the activities during the month.

3. A special program was prepared by each teacher for
presentation to parents.

4. Parents were sent invitations to a speciai schooi
activity.

S. Two teachers planned a classroom activity in
which the children prepared different foods to be
served to parents. Two other teachers prepared a joint
program of poems and songs followed by refreshments
prepared by the children, and two more teachers
presented programs in their individual classrooms.
Month S:

Avtcivities for this month included:

1. A meeting by the kKindergarten teachers to discuss

£
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hollday plans. Teachers declded to have the children
make glfts fcr thelr parents. Teachers aceclded to
present parent volunteers with gifts.

2. Invitations were made by the chiicren and parents
were invited to a program at school.

3. Children worked in their indlviduai classrooms to
prepare a glft for thelr parents.

4, Each clasg presented a hollday proagram to parents
ana served refreshments.

5. Teachers decided not to send a newsietter to
parents due to the numerous special activities related
to the holidays.

Month 6:
Action taken during this month Inciuded:

1. Kindergarien teachers met to discuss curriculum.
the voluuteer program, parent conferences, and a
schedule for parents to observe in the ciassroom for
those who were npot regular volunteers.

2. Each teacher sent a newsletter to parents
outiining the classroom ot ervation, lts purpose, and
the days and hours available. Each teacher selected a
day and time convenient to thelr daily schedule.

Parents were encouraged to arrange their work scheduie

to allow them to make atleast one classroom vislt




during the school year.

3. The primary specialist scheduled a "Make and
Take" workshop for parents ana sent a flyer to all
kindergarten parents ainouncing the time and date.
Month 7:

The steps taken to implement this program during this
month were:

1. The "Make and Take" worxshop was presentea by the
primary specialist. Sample activities for young
chilaren were on display {br parents to ..eproduce anc
take them home to use with their chilaren.

2. The kindergarten teachers met to discuss theilr
volunteer programs, the number cf parents who made
observations, and the attendance of parent-teacher
conferences. The primary specialist and kindergarten
teachers discussed plans for a guest speaker to address
parents on the topic of child growth and aevelopment.

3. A newsletter was sent by each individual teacher
discussing the curriculum and skills completea during
the first half of the year and informed parents of the
upcoming workshop on child growth and development.
MQD:D e:

The action taken during this month included:
1. A workshop for parents was held to inform them

about child growth and development and the concept of

.
<o
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Pre-First grade.

2. The klindergarten teachers met to discuss
conferences, student progress and test resuits ang
activities for the balance of the school year.

3. A newsletter was sent to parentsS reviewing the
month’s activities and accomp!lishments and encouraginq
them to visit their child’s classroom if they had not
yet done so.

MQ“;!) 2:
Activities planned during tnis month included:

1. A tea for parents was held in the school l:icrary
to inform parents apout child growth and development
and the Pre-Flrst program. The speakers were the
primary speciaiist, and a member of the Early
intervention Team.

2. An invitation to parents regarding a special
program by the children was sent to parents.

3. The kindergarten teachers met to discuss their
plans for their Individual programs, parent-teacher
conferences, and placement of children for the
following school yvear.

4. Each chlid made a gift for their parents.

5. Each class presented a program to parents. Two
teachers prepared a joint program on the stage followed

by refreshments the chi.dren had prepared, and four
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teachers presentea progtrams in their individual
classrooms followed by refreshments.

6. Parents were asked to demonstrate their knowledge
of child development following the presentation of the
second child development workshop (See Appendix E -
Child Development Questionnaire).

Month 10:
The action taken during this month to complete the
implementation of this program included:

1. The kindergzarten teachers met to discuss the
program ana make suggestions about the activities
completed. Plans were made for completing the school
year. The teachers discussed their feeijings about the
success of the program from their viewpoint. All
teachers were anxious to learn the parents’ attitudes
toward the program.

2. Invitations were sent to parents for the final
kindergarten activity of the school vear.

3. Parents were asked to complete an evaluation of
the kindergarten program and curricuium (See Appendix
D.

4. Children completed thelr end-of-the-year school
projects and gifts for their parents.

5. Each class presented a final activity for

parents. Two teachers presented a Clrcus performance
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on the stage followed by refreshments, one teacher
presented a program showing the kindergarten year
through songs, poems and dance, one teacher invited
parents to a plzza party in the classroom, and one
teacher invited parents to a make your own sundae
party.

6. Parents were asked to complete a survey asking
questions about the kindergarten program and their
attitude about the school year (See Appendlx F).

7. Interviews were conducted with a random sample of
parents to discuss their feellings and reactions to the
kindergarten program, the teachers, and other school
personnel .

This informatlon was collected in order to present the

findings and analyze the results of thls practicum.

)
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CHAPTER V
RESULTS. CONCLUSIONS. RECOMMENDATIONS

Results
Opisective i: Knowiedge of kinaercarten routine

A parent evaluation form was used to cetermine if
parents had increased their knowleage of the
kindergarten routine. Six questions requestea specific
information about which activities i1ncreasea their
knowledge of the daily routine and the pnilosophy of
the program.

The resuits showed that of 141 parents, 87%
returned the parent evaluation form. Of those parents
who responded, 113 or 92% of them statea they
ungerstooa the daily routine in kindergarten qulte
well. Additionai responses by parents showed 10. or
7.6% reported they understooa the daily routine
somewhat. and one parent, .4% stated they aia not
understand the routine very much.

In addition to the evaluation form. random
Interviews were conaucted with parents to determine
which activities they felt were most beneficial to

thelr understanding of the klndergarten routlne ana

aU
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proaram. All parents who were interviewea statea the
kindergarten orientation. monthly newsietters ana their
initial parent-teacher conference were cruciai in
providina the desired information about the
kindergarten routine and pcogram.

Ob. ive 2: Ki Mini Basic Skill

Two questions on the parent evaluation form askeq
parents to state thelir knowleocge of the kindergarten
minimum baslic sklils.

Tnese resulits were taken from the same evaiuation
form to which 141 parents. or 87% responaeca. Tne
tigures showed that 10! parents stated they uncerstooaq
the minimum basic skilis well ana 22 reported they
understooa them somewhat. These fiaures are 82 % for
the former ana 18% for the latter.

The interviews with parents reveaied that they
found the individual parent-teacher conference the most
helpful activity to increase their knowledge apout the
kindergarten minimum basic skills. Tney stated it was
at that time the specific minimum basic skiils were
discussea and then related to their inaividuai chila
and his/her progress. Thls was more meaningful to them
than the aiscussion presentea at the kindergarten Open

House earlier in the school! year, which was limited to

generaiities about the skills. Some parents stated
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they did not ask thelr questions apout the minimum
pbasic skills during Open House, because they were
uncomfortable speaklina infront of a large aroup.
Parents whose children came from one particuiar class
mentionea they ilked the teacher s conference
presentation. wnich inciuaced a printed list ot the
minimum basic skilis In a folder with work samples ot
their chila.

Obsective 3: Knowieage of Cnilad Development

A chila deveiopment questionnaire was used to
determine if parents increased their knowledge of cniid
growth and development. The questionnaire was
distributed to all 141 kincergarten famiiies, aithough
a total of oniy 66 famiiies attenaed either workshop.
Surprisingiy. the gquestionnaire was returned by 107
parents: a return rate of 76%.

The results of the responses by parents showed
that 99 or 92% stated they understooa the concept of
chiid growth and development but only 60 or 55% stated
that the workshops presented increasea their knowledge.
The adaitionai nine responses showed sSeven parents or
6.4% did not lincrease their knowledge of child
deveiopment . and two parents, 1.6% stated they would
like aaditional information about the child arowth and

development process. It is not known whether the 60
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famiiies who responcea that their knowleage increased
as a resuit of the workshops were tne same parents who
actually attenaced. The chlld cevelopment
guestionnaires were distributed to ail families ana
returnea anonymously to allow parents to respona as
freely as possible. If this Information was available
the 1mpact of these flaures could be significantiy
greater.

Parents were asked durlng interviews If they could
suggest reasons why the workshops on chila growth ana
geveiopment were not well &ttenaea. Most stated that
work ing parents could not leave work to attend. and
that the theory of chiid growth ana cevelopment did not
seem directly relatea to thelr child's proaress. One
parent suggested that a program by each of the
kindergarten classes be presented at the end of the
worksho.s to draw parents and increase attendance.
Another parent stated that workshops on chila growth
and develpment were presented by several preschools in
the arca which some parents may have previously
attended. This could explain why 92% stated they
understood the concept of chila growth and development
while 55% stated that the workshops presented were

responsible for *heir knowledge of the concept.

1
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o rlye s rent ttituane

A parent attitude survey was administered to all
parents of kinaergarten chiidren followina the last
school activity in the inaiviaual ciasses. Of 146
surveys aistributea 140 or 95% were returned. the
highest rate in this program.

The results of this survey showea that 91% or 128
parents stated their attitude towara their ch:la's
teacher, school, and the kindergarten program was very
positive. An acaitionai 8% of the responses statea
they hac a somewhat positive attituae to the
kindergarten program and personnei, and iess than 1%
stated they did not have a positive attitude toward
their child's teacher and that the kindergarten program
did not meet their cnild’'s needs.

Interviews with parents revealed many positive
comments about the teachers and their efforts to make
tneir childa's first school year a successful one. The
Interviews were very pleasant anda parerts relatea many
specific instances where their chila' s teacher showea
special concern for the chiid, his/her needs. or a
proplemacic situation. All parents stated 1t was their

relationship with the teacher that aided the

development of a positive attitude towarad the school

and other personnel.
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Addltionai resuits not directly reiaced to the
objectives in this practicum were obtained from the
comments mad2 bv parents auring random interviews.
Three parents from each kindergarten class were
interviewed, a tote¢!: of 18. All parents responded they
enjoyed the kindergyarten Open House but felt it was
held too early in the school year. [hey recommended
Open House be contlinued but delayed to tnhe second month
of the school year |f possible.

Other informatlon gathercvu from parenu interviews
showea that parents were pleased with the kindergarten
orientation. Comments from parents stated the
orientation was helpful to their chlld by easina their
anxiety about what kindergarten was like. They stated
It waz a very positive Initlal contac:; with the school
for both the childi'en and themselves.

An Important resuit not measured by the evaluation
Instruments in this practicum was that 142 parents
attended the 146 scheduled conferences. 0Of the four
parents who did not attend the scheduled confz<iences,
three attended conferences rescheduled for a later
date, and one parent requested a telephone conference
with thelr c¢hild’s teacher. Attendance at
parent-teacher conferences attained an almost perfect

gscore of 99%.

e
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In summary. the results of this practicum showed
that parents increasec their knowledge of the
kindergarten program and developed a vositive attitude
toward the school. The activities selected for this
proeram durling the implementation period produced
positive results for each of the stated obiectives. The
sianificance of these resuits was measured by the
responses of parents to questions on three aifferent
surveys. Aaditional positive results were gathered
from parents’ written comments and personai interviews.
The overall finainas showed that parents of
kindergarten children increased their knowledge of the
kindergarten daily routines, the minimum basic skills,
the process of child growth and cdevelopment., and
enhancea their attitude toward kindergarten and the
school .
Conclusjons
From the results of this practicum. it can be

concluded that the parents of the kinaergarten stuaents
increased their knowledge of the kindergarten program.
Thls was concluded from the responses to questlions
found on the parent surveys and questionnaires. 1t can
te inferred that these resulti{s were produced by the

specific actlivities and tec fues used by the

k indergarten teachers in this program.
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It can be conciuded that parents increased their
k. owledge of the kindergarten program from printed
material distributed. monthly newsletters. ciassroom
observations and programs presented by the children.
Parents i1naicated these activities were the ones most
helpful to them when responding to guestions about
these jtems.
Parent attitudes toward the kindergarten program.,
curriculum, teachers, ana the schooi were positive.
All parents except for 1% reported positive attitudes
at the conciusion of the schooi year. Most parents
responded that their attitude could be attributed to
their child' s teacher. their initial conference, &and
the special programs planned by the teachers to which
they were invited. A itarae agroup of parents stated
they would like to see special present.tions by the
children continued in their future classes.

Kindergarten teachers discussed the school year as
one which was extremely smooth in terms of interaction
with parents. The primary specialist reported only two
parents requestea their child pe moved to another
kindergarten class during the first month of school.

Teachers stated that phone calls and unscheduled visits

by parents decreased regarding routine kindergarten




49
matters. Conferences between parents ana teachers were
well attended and only six parents requested a meeting
with the primary specialist to discuss their child’s
placement for the following vear. The principai
reported no parents requestea a conference to discuss
their chiid' s piacement or their chila's teacher. All
kinaergarten teachers stated they felt the klindergarten
orientation and the kindergarten Open House had
positive eftects on their relationship with the parents
ana chilare.;,. Pians to continue these activities wiil
be mace prior to tne next school vear.

The general conclusion can be made that parents of
the klndergarten chlldren Increasea thelr knowiedge ot
the klndergarten prograr ana theilr attitude toward
their child' s school. For the purpose of this
practicum it can be stated that the objectlves were
met. The essential features of this practicum were tne
use of activities which would include the parents on a
regulsc basis In their child' s educational program.

For some parents this was accompllished through
classroom observations, parent-teacher conierences.
monthly newsletters and special presentations by their
children.

1t Is important to note that these actlvitles were

selectea from the literature, yet no study used this
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particular compbination of activities. One factor that
played an important role In producing positlive results
in the present practicum Is the willlnagness of the
Klnaergarten teachers to pe part of this proisect. Each
teacher sharea 1deas ana cooperated On aQroup proJects.
Williams and Stailwerth (1982) discuss that a gooa
program for parent involvement requires training of

rachere and at least a team of two persons to have
Successtul results. Educators working In garoups
deveiop a comradery that encourages uncgertaking more
activities tnan teacnhers who work inaividuaiiy.

Building positive parent-teacher reiationships can
be accompiished by many differert activities. Goodall
(1983) stated a poslitive-parent teacher relationship
developed early in the school year aliows for parental!
acceptance of teacher recommendations. This concept
may well have contributed to the general acceptance by
parents of teachers‘ recommendations regarding student
placement for the following year.

Parent conferences played a factor in the
development of a positive parent-teacher relationship
In thlis pract‘cum. Parent interest in their child’s
educational program may not be obvious at all times,

but teachers should wi' ' ing to develop the lnterest
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aurina the parent-teacner contference. Teachers shouia
assume the parent is eager to cooperate with the
teacher and is knowledgeable about their chila. A
teacher who uses the conference time to establish an
alliance with the parent may gain parent support and
particpation in the program (Arnold, 1978).

One conclusion found in the literature suggusted
the use of homework packets for parents to increase
their interaction with the 3chool and their child
(Goodail. 1985). Although not an activity in this
program on a reguiar basis. the “Make ana Take"
workshop for parents to make learning activities for
tneir home use. was well received by those pa:ents in
attendance. Rather than preparing packets of home
learning activities for children, perhaps workshops
where parents can be educated about developmentally
appropriate activities can be presentea on a more
reaular baslis.

The resu. s of the presen* practicum suggest the
value of the activities used to promote increased
parent knowledge of klindergarten and the development of
positive parent attitudes. This development of

positlive parent attitudes toward the kindergarten

program., teachers. and the school may have long-term

benefits. One beneflt whlicn may be observed the
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following school year, is a willingness by parents to
volunteer and cooperate with thelr child’s new teacher.
Recommengationg

The recommendations for other procrams similiar to
this one are:

1. Develop a booklet to alistribute to parents
prior to the kinaergarten orientation that answers
pasic questions about the daily routine.

2. Ma! -ain a file of all kindergarten activities
which were part of the program for future reference ana
expansion.

3. Communicate with parents the importance of the
kinagergarten program at the teaginning of the school
year.

4. Inform parents that one of your goals is to
have them develop a positive attlitude toward the
school .

5. Contact local newspapers to come into the
classroom to observe parent volunteers for possipie
photoaraphs and articles.

The plans for disseminating the results of the
practicum are:

1. Share the resuits with the klndergarten

teachers.




2. Share the resuits with the principal and

primary speclalist.

3. Share the results with the facuity to
encouragde similar projects in other arade levels to
improve parent-teacher relationships.

4. Submit a copy to the Director of Eariy
Chi ldhood Education for future reference and pnssible
use at other elementary schools.

5. Submit a grant proposal to the county to
receive funds to develop a kindergarten booklet for

distribution to parents.

6. Submit an article to early chiidhood maaazines

and journals to encourage similar programs in other

settings.
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Appendix A
Primarv Specialisgt Interview

Directions: Circle one response.
1. Do you feel the number of parent contacis with
teachers could be minimized?

yes no
2. Could parent questions be handled differentlv in
your opinlion?

yes no
3. Are numerous parent contacts with teachers a
problem to kindergarten teachers?

yes no
4. Do parents want more information about the
kindergarten program?

yes no
5. Could parent Involvement in the kindergarten
program be increased to benefit the teachers and the
children?

yes no
6. What kinds of information are parents seeking about
the kindergarten program? Please 1ist toplcs most

frequenttly asked about by parents.

Co
O
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7. Wwhat Information about the kindergarten orogram
would you suggest be given to parents? Please write a

brief list or statement.

8. What suggestions could you make to “indergarten
teachers to answer parents’ questions and involve them
in the kindergarten program? Please list any ldeas you

mioght have .or doing this.
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Appendix B

Kipndergarten Teacher Questjionnalre

Directions: Circle one response.
1. Do vou think parents need additional Information
about the kind~rgarten program to eliminate the number
of contacts?

Yes No
2. In your opinion, do vyou feel all parent contacts
are seeking critical Information about the kindergarten
program?

Yes No
3. Would vou llke to see parent contacts about dailly
kindergarten routines ellminated?

Yes No
4. Wou! : lke to see contacts about student
adjustment and/or progress lmproved?

Yes No
5. Do you feel parents nved more information on child
growth and development?

Yes No
6. Would You like to see parents more involved in the

kindergarten program? How might this be accomplished?

70
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7. What toplcs could you suggest parents be informed

of to avold contacte? Please list toplcs.

8. Suggest some wavs you think that parent contacts

could be minimlzed. Please ligst your ldeas.




Appendix C
Parent Survey

Directions: Please clircle your answer.
1. Would you llke more iInformatlion about the kindergarten
program?

Yes No
2. Would vou be willing to attend an evening kindesrgarten
meeting to galn information about the curriculuin?

Yes No
3. Do you know what Is meant by a developmental program?

Yes No
4. Would you llke to volunteer In your child’s class to
further your understanding of the kindergarten currliculum?

Yes No
5. Would you like to receive suggestlions on activities to
do at home with your chlld?

Yes No
6. Would printed material be helpful to you to understand
the curriculum?

Yes No
7. Brlefly write what you consider the most Important thing
you child should learn as a result of thls kindergarten

program.
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8. Briefly write what you think the goal of the

kindergarten curriculum is.

9. Please list some of the things vou would like to know

about the kindergarten program.

10. Please suggest some ways that you might find helpful to

learn more about tne kindergarten program.

-3
Co
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Appendix D

Chlld Development Guest.onnalre
Directions: Circle a yes of no response to each
question below.

i. Do you believe o support the theory of child
growth and development?

Yes No
2. Will you use your knowledge of child growth and
development to declide your chlld’s placement for the
next school year?

Yes No
3. Do you feel you understand the goal of the
curriculum related to child growth and development?

Yes No
4. Did the workshops presented on child growth and
development Increase your knowledge of the theory?

Yes No
5. Do you feel you need more Information to understand
the theory of child growth and development?

Yes No
6. What do you belleve to be the goal of the child
arowth and development theory. Please write one or two

senterces.

-
=
T
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Appendix E
Parent Evaluation Form

Directlons: Circle one response for each question.
1. Do you understand the dally routine in
kindergarten?
(a) A lot (b) Sumewhat (c) Not so much (d> Not at all
2. Did the kindergarten orientation prior to the first
day of school explain the routines of kindergarten?
(a) A lot (b)) Somewhat <(c) Not sc much (d> Not at all
3. Was the kindergarten Open House in the evening
helpful In explalining the kindergarten curriculum?
(a) A lot (b) Somewhat <(c) Not so much (d> Not at all
4. Do you feel you need the klndergarten program
explained further?
(a) Surely (b> Somewhat (c) Not sc¢c much (d> Not at all

5. Do you understand what the minimum basic skllis are?

ta) A lot (b)) Somewhat <(c¢) Not 2o much <d) Not at all

6. Was the printed material helpful to your

understanding of k!ndergarten routines and currliculum?

(a) Surely (b)) Somewhat <(c> Not so much (d)> Not at all

7. Do you feel your knowledge of the kindergarten

program and its requ.rements has increased?

(a) Very Much (b)) Somewhat <(c> Not so much (d> Not at all
8. Did the teacher try to lnvolve vou in the kindergarten

program?

“a) B lot (b)) Somewhat (c)> Not so much <(d> Not at all
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Appendix F

Parent Attjitude Survey
Directions: Circle one response for each question.
1. Did you have a good working relationship witn your
child’s teacher?
(a) Surely (b) Somewhat <(c) Not so much (d) Not at all
2. Did you find the curriculum presented in kindergarten
satisfactory?
(a) A let (b)) Somewhat (c) Not so much <(d> Not at all
3. Were other school personnel helpful to you?
(a) A lot (b) Somewhat <(c) Not €o much (d) Not at all
4. Dlid you find the kindergarten orientat!ion
informative?
(a) Very much so (b) Somewhat (c) Not so much (d> Not at all
5. Dld you find the kindergarten Open House In the evening
helpful and informative?
(a) Very much so (b) Somewhat (c) Not so much (d) Not at all
6. Did you find the monthly kindergarten newsletters
informative?
(a) Always (b)) Most of the time <(c) Sometimes (d) Never
7. Did you enjoy the special presentations by the children
(e.g. hollday shows, poems, songs, plays)?

(a) Very much so (b)) Somewhat (c) Not so much (d) Not at all
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8. Did you find the parent workshops that were held
meaningful?
(a) A lot (b)) Somewhat (c> Not so much (d> Not at all
9. Were your conferences with the teacher Informative?
(a) Very much so (b)> Somewhat (¢) Not so much (d> Not at all
10. Did you have an opportunity to express your concerns and
ask questions at the conference?
(a) Very much so (b)) Somewhat (c¢) Not «o mucl. (d> Not at all
11. Do you feel the activities mentlioned above were helpful
In developing a positive attltude toward your child’s teacher?
(a) Very much so (b)> Somewhat (c> Not so much (d. Not at all
12. Do vou feel the activitlies mentlioned above were helpful
in developing & positive attlitude toward the school?
(a) Very much so (b) Somewhat (c)> Not so much (d> Not at all
13. Did you volunteer In your chllid’s classroom?
(a) Regularly (b)) Sometimes <(c) Rarely (d> Never
14. Did you volunteer !n other parts of your chllid’s school?
(a) Regularly (b> Sometimes «c) Rarely (d) Never
15. Were you able to mak: a visitation to ysur child’s
ciassroom?
(a) At least twice (b) Twice <(c) Once (d> Never
16. Do you feel you were Involved In your chlilid’s educational

program?

(a) Surely (b) Somewhat (c) Not so much (d> Not at all
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17. Lid the previousiy mentioned activities encourage you
to become involved In your chlild’s educational program?
(a) Surely (b)) Somewhat (c> Not so much (d) Not at all
18. Would you recommend this school to other parents?

(a) Always (b)) Most of the time (c¢) Sometimes (d) Never

Please “ee]l free to write any comments you wish to share

about thls school year.

3



APPENDIX G
CONFERENCE REQUEST LETTER

SCHOOL NAME
SCHOOL ADDRESS

(Date)

Dear Mr. and Mrs. ,

At this time I would llke to request a conference

with you to discuss your child,

To make this a speclal time for us to share our
knowledge about your child’s educational progress, I

have set aside the following time:

at A.M./P.M. Please Jot down any specific
questions or conceins you might have for discussion and
bring them with you at that time.

I would appreciate it If you would sign this form and
return it to school tomorrow. If this time is not
convenient, please let me know and suggest a date that
will be. I look forward to meeting with you very soon.

Sincerely,

Teacher’s signature

Parent’s slignature

Adapted from: Broward County School Board. Divisjon
of instruction. Ft. Lauderdale, FL: Author

79
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Appendix H

Parent Interview Form
1. Please share what activities you felt were the most

informative part of the kindergarten program.

2. What additionai aspects would you iike to see

included in the kindergarten program?

3. Please discuss how you were involved in the

kindergarten program this vear.

4, What specific behaviors or activities were
infiuential In developing your attituue toward the

kindergarten program?

B




